Oral Reading Fluency and Comprehension
Abstract
There is a tremendous need to bridge the gap between struggling readers and students
who read on grade level. Today’s technological innovations dictate “quick fixes”. Struggling
readers need time, individualized instruction and effective support. Implementing strategies and
differentiated instruction, students can build fluency and comprehension (Fuchs & Fuchs, (2005).
Statement of Problem
Fluent oral reading is essential in the successful journey throughout school. Fluency
instruction is most likely to be effective when it is geared towards reading with understanding,
rather than simply reading a text quickly. Despite the advantages in the knowledge regarding the
importance of reading acquisition and effective reading strategies, the majority of children with
ASD experience even greater difficulties with learning to read (Lee, Simpson, & Shogren, 2007).
Children on the spectrum are often perceived as less capable of learning academic skills
compared with their typically developed counterparts, specifically in the areas of oral reading
fluency and comprehension (Erickson & Koppenhaver, 1995). In addition, the majority of
children with ASD receive instructional services in the special education setting or selfcontained classrooms with limited access to activities fostering literacy acquisition. Thus, these
children are placed at a greater disadvantage for developing appropriate reading skills necessary
to succeed in the educational environment (Zascavage & Keefe, 2004).
The ideal combination is the use of scaffolding with texts read once, or perhaps twice,
and the use of scaffolding with particular texts read repeatedly and which is used depends on
both the text and the reason(s) it is being read.

Purpose and Research Questions
The purpose of this study is to explore the effect of oral reading strategies on struggling readers’
fluency and comprehension. The following research question will be investigated: What effect
does oral reading fluency have on reading comprehension?
Review of Literature
The current literature review will discuss the effects that oral reading has on
comprehension as well as the role of other reading skills on comprehension. The use of Oral
Reading Fluency used as an assessment tool to increase performance and comprehension. The
achievement gap in reading, which affects minority groups, including those with disabilities has
been an ascending problem in recent years. No Child Left Behind has goals in place to close the
gaps among minority students, yet the achievement gaps remain. The achievement gap is greater
among students with disabilities. As aforementioned, there are concerns within the educational
system involving students with specific learning disabilities (SLD). These concerns hinder
students from becoming successful readers. Readers are able to focus more on understanding a
text when there isn’t as much energy put into decoding words. Researchers are finding that
comprehension skills are improved through an increase of oral reading fluency. Studies
determine the relationship between oral reading fluency and reading comprehension scores.
Relating to fluency instruction, to be effective, there should be a sense of urgency on
reading for comprehension, rather than reading a text quickly. The use of ORF allows data to be
collected weekly and measure its effectiveness as an instructional tool. Reading aloud is
becoming an approach that is being frequently used for classroom instruction. In addition, three
approaches guarantee learners focus on the meaning of the text as it is read. Each of the
approaches integrate instructional beliefs identified as improving reading fluency.

Research Methodology
The study will be conducted at a Miami Dade County Public School (MDCPS)
elementary 3rd grade classroom. Participants will include seven students who are identified as
performing below grade level in reading. There will be 32 other 3rd grade students in the
classrooms during the time of study. Permission to conduct the study obtained from the school
principal. Permission obtained from the parents of each participant. The researcher will conduct
the study using the resources as follows: MDCPS curriculum of 3rd grade reading, WonderWorks
Reading Program, iReady, MyOn Reader, and other teacher made materials. Teacher made
materials will be aligned to MDCPS reading curriculum requirements. Each of the
aforementioned instruments will be used to monitor and collect data before, during and after
implementing reading and procedures. Students will be taught to read and reread texts with a
purpose in mind. Students will build fluency and work on dissecting and comprehending a text.
The researcher will collect and monitor data from both whole group and small group instruction.
Results
Research findings will be available during the time of the conference and will be
presented.
Implications
Students lack the foundational reading skills which affects their motivation to read. Despite the
advantages in the knowledge regarding the importance of reading acquisition and effective
reading strategies, the majority of children with ASD experience greater difficulties learning to
read (Lee, Simpson, & Shogren, 2007). Children on the spectrum are often perceived less
capable of learning academic skills compared with typically developed counterparts, specifically

in the areas of oral reading fluency and comprehension (Erickson & Koppenhaver, 1995). The
majority of children with ASD receive instructional services in the special education setting with
limited access to activities fostering literacy acquisition.
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